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Pre-Assessment

1. Why Universal Design for Learning

2. Planning for Learner Variability

Literacy &
Learning Science

3. Recognizing Barriers to Learning

4. What is the Universal Design for Learning
Framework

5. An Introduction to the UDL Principles

6. An Introduction to the UDL Guidelines and
Considerations

7. UDL in Practice - Apply to the Content
Classroom

8. Summary

Post Assessment
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http://www.youtube.com/watch?v=NCnMWjszgnk
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http://www.youtube.com/watch?v=HDakVnc5I1M

1 Overview of UDL Principles and the role of flexible
goals

1 Recognizing learner variability and proactively
designing for access+

1 Introduction to UDL Foundations module lesson



Three Principles?




Three Principles?
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MRI and other brain imaging
technigues demonstrate that
neuro-variability is
the norm.
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http://www.youtube.com/watch?v=4eBmyttcfU4

Myth of Average

JAGGED PROFILE EXAMPLE

Low AVERAGE HIGH
Creativity =

Eve ryO n e h a S Time Management

Listening

a Jagged Profile. —

We are different e

Oral

across characteristics. Communicaton

Written
Communication

Decision Making



1. Creativity
2. Time Management
3. Listening
D ALLORIO | HER2Seence 4 Risk Taking
5. Knowledge
1 - Need Improvement 6. Problem Solving
2 - Fair 7. Oral Communication
3 - Good 8. Written
4 - Very Good Communication
S - Excellent 9. Decision Making
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Everyone
as a jagge

profile.

JAGGED PROFILE EXAMPLE
LOW HIGH

Creativity

Time Management

Jage® 4 P phile /m‘ e
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Listening .
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Decision Making


https://youtu.be/PTpQYDTgq7E

Early in the morning

Late at night
What's your

jagged

You have a headache

profile in a You are hungry

specific You are at home

context?
You are at school

You have limited time



Jagged Profile

Social Emotional
Behavior
Reading

Writing
Remembering
Problem Solving

mMemory
anguage
knowledge
reading
vocabulary
CuUrnosity
perceptual
CC)ZF‘TI\(‘

mnterest

low

average

high




How do you collect information on the
variability in your classroom?

TYPES OF ASSESSMENT OF LEARNING

v : ™y ™
|
(; DIAGNOSTIC: € ONE WAY TO THINK 6 ANOTHER WAY TO é FORMATIVE:
e ABOUT IT: THINK ABOUT IT: T
Diagnostic Assessments provide (ften a pre-assessment, A snapshot or starting point for ongoing leaming sequence,
snapshots of understanding useful Diagnostic Assessments ideally will teachingflearning, Formative Assessment evaluates
to 'diagnose’ knowledge strengths illuminate a student’s strengths, understanding for the purpose
and gaps to place or screen weaknesses, knowledge, and skills of providing data to revise
students, for example. prior to instruction, planned instruction.
A . A L A
i~ = ¢ ~ ~
€© ANOTHER WAY TO €© SUMMATIVE é ANOTHER WAY TO
TH[HK AB““T IT Performed at the 'end’ or 'after TH'HK ABnuT IT:
Someone checking their banking learning, Summative Assessment is If Formative Assessment is
account each day to verify away to evaluate the success of checking the banking, Summative
transactions, check totals, etc. to both the ‘performance’ of the Assessment ks reviewing finances
see "how it's going’. student ?""‘h“ll”'m"i' of the (compared to a budeet, for
planned instruction. example] at the end of the month
or year to see ‘how it went.’
\ J \ J

0
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https://www.teachthought.com/pedagogy-posts/6-types-assessment-learning/

https://www.rif.org/why-reading-matters

Of all children in the U.S....

Yo

% 67/%

of children entering kindergarten lack the of 4th graders read below grade level, of students graduate high school at or above
basic skills needed to learn how to read contributing to 8,000 students dropping out reading proficiency
of high school every day
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68% of Ohio 8th grade students not reading at the
M Ore‘ than proficient level.

Grade Grade
o DESCRIPTION OH us
o Average Score 260 258

Percentage of students who
. . performed below the basic reading o 21 33
level
of U.S. middle and high school = **
f stud h
students scored below the I - IR
I7 .F- . " | | ] d-
pl‘O iclent” level Inrea Ing e —.
. performed at the proficient reading o 27 26
achievement.
U.5. Departrment of Education Percentage of students who
performed at the advanced reading 4 4

level
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Learners are as unique
as fingerprints.

They learn differently in
different situations at
different times.

How do we
intentionally plan for
their needs?



Examples of learner variability

« Reading a certain level text .

« Excels in music ‘
 Limited background knowledge

« Difficulty with processing information
« OQutgoing personality

- English language learner




You have students who are very quiet. Some are easily
discouraged and rarely raise their hands in class to
share. Some students will give up if they do not
understand or are having difficulty with a task. Other
students struggle with comprehension in reading and

some read below grade level.



You have students who are very quiet. Some are
easily discouraged and rarely raise their hands in
class to share. Some students will give up if they do
not understand or are having difficulty with a task.
Other students struggle with comprehension in

reading and some read below grade level.
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Learner Variability
+
Learning Barriers
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Barriers arise from the
learner’s interaction
with the learning
environment, prevent
students from learning,
and can be physical,
cognitive, and emotional
1n nature.




You have students who are very quiet. Some are easily
discouraged and rarely raise their hands in class to share.
Some students will give up if they do not understand or are
having difficulty with a task. Other students struggle with

comprehension in reading and some read below grade

level.



You have students who are very quiet (Barrier:
expectation of responding in large group). Some are easily
discouraged and rarely raise their hands in class to
share. Some students will give up if they do not
understand or are having difficulty with a task. Other
students struggle with comprehension in reading and

some read below grade level.



You have students who are very quiet (Barrier: expectation of
responding in large group). Some are easily discouraged and rarely
raise their hands (Barrier: ways to respond) in class to share. Some
students will give up (Barrier: lack of self-regulation support) if they do
not understand or are having difficulty with a task (Barrier: the task).
Other students struggle with comprehension in reading (Barrier:
possible lack of support in synthesizing information or providing
background knowledge) and some read below grade level (Barrier:

text).
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Learner Variability + Barriers = ?7?7?7?




How are you
Planning and
Designing?

Lesson Plans?

Unit Plans?
Curriculum/Content Maps?
Grade to Grade?
Determining Assessments?
Sequence of Content?

Time dedicated?

Analyze

Instructional

>

Al

Pilot Testing

Design

&

2

Review
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WHY DIFFERENTIATED INSTRUCTION?

Classrooms are filled with students who:

@ comae from have different
c:fjww\z attertion spans have diferornt
- L have different t::’_““‘:'“’: and interests language
o needs S abilities have dHferent

1. Personalize for ALL Learners

. Individualize - Unique & Specific

Universal Design for Learning

. Instructional Frameworks

Recognition Networks Strategic Networks Affective Networks

2
3
4. Systems of Supports o™ R SIS

% &

h‘f'g.:;,]l:’m How we gather facts and Planning and pedorming tasks How leamers get engaged and

/ categorize what we see. hear. and  How we organize and express our  Stay motivated How they are
read. Identifying letters, words, or  ideas. \Writing an essay o sohing  Challanged. excited, or inferested .
an author's style are recognition a math peoblem are strategic These are affective dimensions Social

i P Emotional

. Pathway - Map

Academic

Behavioral

Classroom 7§

B PBIS

Present information and Differentiate the ways Stimulate interest and
content in different ways that students can express motivation foe leaming

O gt =2 | AX
@ ... G, Rl ALL MEANS ALL

Representation Action and Expression Engagessent
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Accommodations

Extended time
Note taker
. Quiet place

. Audio digital text

Text is larger

. Dictate to a scribe
Special lighting/sound

. Outline of a presentation

© N U bW N

. Text-to-speech

10.Record a lesson instead of taking
notes B E W E J A S


https://www.understood.org/en/articles/common-classroom-accommodations-and-modifications
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DESK WORK EASIER

Provide desk closest to teacher

Provide altemnate desk away from group activities
Assign desk at front of class

Adjust desk to child's height (correct placement s child’s

feet on floor/stool with elbows resting on table)
Provide rubber band around chair legs for child’s feet

Use alternate seating options; ball, knee chair,
move-and-sit, disc-o-sit or air cushion

Allow child to stand

Allow child use of weighted lap pad
Allow frequent breaks

FOR SITTING IN A GROUP

-~

-

W U U QL

d J

Allow child to sit on a carpet square

Mark child’s spot on carpet with tape

Allow child to use chair or beanbag

Seat child closest to teacher

Seat child at edge of group

Seat child at back of group

Seat child at front of group

Allow use of handheld fidget toys/manipulatives
Allow child to sub-vocalize

Allow child to change position as needed (from knees, to
straight legs, to criss/cross, etc)

FOR WRITING

Provide a pencil grip (specify kind _______ )
Provide angled writing desk or slant board

Always provide lined paper or specialized paper
Provide visual instructions for common written tasks
Assist with brainstorming for written work

Help organize thoughts for long writing tasks

Give extra class time to finish

Allow the option to finish at home without penaity

Provide a list of common words and their correct spelling
at desk

Allow dictation to a scribe
Allow assistive technology (specify kind )

Allow child to dictate ideas into a tape recorder, then
scribe his/her own words later or at home

READING

Allow child to read out loud

Give child a book mark to hold place and help to follow
along while reading

Minimize visual distractions on the page

Allow child to move/change position/take breaks

FOR CLASSWORK

3
3
-
.
5

Allow child to move to a quieter area/out in hallway
Repeat instructions to child 1:1

Allow child to take work to Resource Room
Provide visual instructions

Cover page to show only 1-2 problems at a time

FOR HOMEWORK

-
N

~

SQUBERa RS

Allow extra time to complete assignments

Give modified assignments that require less writing
Give modified assignments that require less reading
Give option of drawing in lieu of writing

Allow work to be typed

Allow work to be scribed

Allow work to be modified at the parent’s discretion
Decrease amount of work required

FOR TRANSITIONS

o

-

o

.

o

Prepare student ahead of time verbally or with a timer
Follow schedule as accurately as possible

Allow child to bring a “transition toy” with them

Give child something to carry with them

Have child be the “door holder”

Have child be the “caboose” (last in line)

Have child be the “leader” (first in line)

Remind child to keep his/her hands to themselves
Remind child about "personal space bubble”

FOR RECESS
~1 Do not take recess away for mis-behavior in class
1 Offer good proprioceptive options such as monkey bars,

rock wall climbing, or digging

ol &J

.

FRNTWTY T e Y vieYe avgr e

Allow child to wear weighted back pack

Allow child to pull the lunch wagon

Allow child to push adult in a wheeled chair

Allow child to wipe down tables

Allow child to carry books to/from the office/library
Allow child to carry Xerox paper to/from copy room

FOR SENSORY BREAKS

4

BRE RS RN

Make child “classroom messenger”
Allow child to pass out papers

Allow child frequent trips to the bathroom or drinking
fountain as needed

Sing songs that encourage movement
Encourage whole class stretching

Allow child access to sensory tub, sand, beans, rice
Do chair pushups or tailor sit pushups as a class

TIPS FOR GENERAL SENSORY SUCCESS

.

3

- W

-

Give child warnings before a fire drill or other bells
Explain false alarms to child when applicable
Provide ‘Quite Chill’ out space, under a desk, in a
cormer where they can be alone and safe

Allow nolse-canceling head phones
Allow gum chewing, hard candy, or other food
Allow water bottle w/straw at desk or other chewy
Allow fidget toys

Post visual routine in classroom

My child is very sensitive to smells

My child Is very sensitive to touch: Please DO NOT
TOUCH HIM/HER

Keep visual distractions in the room to a minimum

Play calming music in the background

Allow modifications to art activities with possible use of
tools to increase participation

Please share my child's 504 with all para-educators in
contact with my child

My child Is on a special diet, you can support this by:

My child needs a modified dress code as follows:




Juggling Balls
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Inaccessible design excludes
people.

Accommodations give access to Accessible design means that
whoever is there at the moment. current and future viewers will
They often require extra work. have access, without extra work.

51




Universal Design for Learning: Three Principles

Provide multiple means of

Engagement

Stimulate motivation
and sustained
enthusiasm for

learning in different
ways.

Provide multiple means of

Representation

Present information
and content in
different ways to
support
understanding.

Provide multiple means of

Action and
Expression

Offer options and
supports to all so
everyone can create,
learn and share.




Click HERE

Access

Support

Executive Function

Design Multiple Means of
Engagement -

Design Options for
Welcoming Interests & ldentities (7)

]

® Optimize choice and autonomy (7.1) >

e Optimize relevance, value, and authenticity (7.2) >
® Nurture joy and play (7.3) >

® Address biases, threats, and distractions (7.4) >

Design Options for
Sustaining Effort & Persistence 8) @

e Clarify the meaning and purpose of goals (8.1) >
® Optimize challenge and support (8.2) >

® Foster collaboration, interdependence, and
collective learning 8.3) >

® Foster belonging and community (8.4) >
e Offer action-oriented feedback (8.5) >

Design Options for
Emotional Capacity (9 ©

® Recognize expectations, beliefs, and motivations
2.1 >

e Develop awareness of self and others (9.2) >

o Promote individual and collective reflection (9.3)
>

e Cultivate empathy and restorative practices (9.4)
>

Design Multiple Means of
Representation -

Design Options for
Perception (1) ©

® Support opportunities to customize the display
of information (1.1) >

e Support multiple ways to perceive information (
12) >

® Represent a diversity of perspectives and
identities in authentic ways (1.3) >

Design Options for

Language & Symbols 2) ©
o Clarify vocabulary, symbols, and language
structures (21) >

e Support decoding of text, mathematical
notation, and symbols (2.2) >

o Cultivate understanding and respect across
languages and dialects (22 >

® Address biases in the use of language and
symbols (24) >

® |llustrate through multiple media (25) >

Design Options for
Building Knowledge (3) ©

e Connect prior knowledge to new learning (3.1) >

® Highlight and explore patterns, critical features,
big ideas, and relationships (3.2) >

e Cultivate multiple ways of knowing and making
meaning (3.3) >

® Maximize transfer and generalization (3.4) >

Design Multiple Means of
Action & Expression -

Design Options for
Interaction (4) ©

e Vary and honor the methods for response,
navigation, and movement (4.1) >

® Optimize access to accessible materials and
assistive and accessible technologies and tools (
4.2) >

Design Options for
Expression & Communication (5) @

® Use multiple media for communication (5.1) >

e Use multiple tools for construction,
composition, and creativity (5.2) >

e Build fluencies with graduated support for
practice and performance (5.3) >

® Address biases related to modes of expression
and communication (54) >

Design Options for
Strategy Development (6) ©

e Set meaningful goals (6.1) >

e Anticipate and plan for challenges (6.2) >

® Organize information and resources (6.3) >

® Enhance capacity for monitoring progress (6.4) >
e Challenge exclusionary practices (6.5 >


https://udlguidelines.cast.org/
https://udlguidelines.cast.org/

Juggling Balls
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The Water Cycle: A Continuous

Process

The water cycle is the natural process Sunlight Auto ané‘
that moves water through Earth's factory
atmosphere, surface, and underground. CO;cycle emissions

It begins with evaporation, where heat
from the sun causes water from
oceans, lakes, and rivers to turn into
water vapor. This vapor rises into the
sky and cools, leading to Photosynthesis HAs =
condensation, where tiny droplets Animal R?s.;.rtlon ) ~ o2l
form clouds. As more droplets gather, Respiration o &
they become heavy and fall back to
Earth as precipitation, such as rain,
snow, or hail. Once on the ground,
some water infiltrates the soll,
replenishing underground water
sources, while the rest flows into rivers
and lakes, eventually returning to the
ocean. This continuous process 2 1
ensures that Earth's water is constantly
recycled, making life on our planet

pOSS| Q@ Systemns Development & Improvement Center

Organic carbon

Fossil and fossil fuels

University of
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Text-to-Speech Softwares




- Digital Text m newsela

* Read Aloud

* Leveled Reading
* News Articles

e Lessons

* Assessments

» Adjustable text format
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Tom Brady has been one of the NFL's greatest quarterbacks.
Even star quarterbacks have to play by the rules.

New England Patriots quarterback Tom Brady has been an NFL golden boy.
But even a golden boy has to play by the rules.

With movie-star good locks and four Super Bowl championships, Tom Brady has
been an NFL golden boy,

But even a golden boy has to play by the rules.

With movie-star looks, a supermodel wife and four Super Bowl championship rings,
quarterback Tom Brady has been an NFL golden boy,

But even a goiden boy has to play by the rules.

MAX

Tom Brady has been an NFL golden boy, with movie-star looks, a supermodel wife,
four Super Bowl championship rings, and a regular-guy-makes-good back story — he
went from being a sixth-round draft pick to one of the greatest quarterbacks in league
history.

But even a golden boy has to play by the rules. ARTIOE CUPS FROM NEWSEALOM



https://newsela.com/

e 1.3 Million Titles
e Text to Speech
e Assisted Reading

VA

Bookshare



https://www.bookshare.org/

Special lssue - Student Diversity

Using Universal Design for Learning to
Design Standards-Based Lessons

Kavita Rao' and Grace Meo®

Abstract

SAGE Cpen
Oucteer-Diecember W14 1-12

& The Authar(s) 16

DI 10,1 1777215824401 6420439
sgosagepubicom

SISAGE

The Universal Design for Learning (UDL) framework can be used to proactively design lessons that address learner variability.
Using UDL guidedines, teachers can integrate flexible options and supports that ensure that standards-based lessons are
accessible to a range of learners in their classrooms. This article presents a process that teachers can use as they develop
standards-based lesson plans, By “unwrapping” academic standards and applying UDL during the lesson planning process,
teachers can identify clear goals aligned with an academic standard and develop flexible methods, assessments, and materials
that address the needs and preferences of varied learners. General educators and special educators can use this process o
develop inclusive lesson plans that address all learners, with and without disabilies.,

Keywords

special education, education, social sciences, curriculum, diversity and multiculturalism, teaching, students

Leamer variability exists in every classroom. Although
diversity is often thought of in relation to students’ back-
grounds and abilities {e.g., students receving special educa-
tion services, English language leamers, culturally and
linguistically diverse students), variability is not limited to
any particular category of students. Leamer variability comes
in many forms and applies to all students and includes indi-
vidual and personal attnbutes of students that impact how

UDL is based on the premise that instruction can be accessi-
ble to a wider range of leamers when lessons are intention-
ally designed to include multiple means for accessing,
processing, and intemalizing information (Rose & Gravel,
2009). By considering the UDL guidelines during the lesson
planning phase, teachers can build in flexible pathways from
the outset, integrating ¢lements that address the range of
backgrounds, preferences, abilities, and needs of their siu-

Step 6:
Reflect & Revise
Implement practice(s)

Develop specific and flexible

Step 5:
IMPLEMENT
Implement practice(s)
designed with UDL.

o

Step 1: Identify
GOALS

goal statements (break
down the larger goal.)

9 designed with UDL. ) U D L 9

Design
Cycle

Step 4: Develop
Flexible METHODS &
MATERIALS
Use UDL guidelines to
include supports and
scaffolds.

Step 2: Consider
LEARNER VARIABILITY
Consider barriers,
preferences, and support
needs related to the
practices/ tasks.

,/

Step 3: Develop
ASSESSMENTS
Use UDL guidelines to

created varied formative and

e

summative assessments
related to goals.

4

/




() CAST | Until learning has no limits

UDL Tips for Developing
Learning Goals

Goals are the foundation of any effective learning experience — whether it is a face-to-face
class, a remote learning opportunity, or other kind of learning interaction. When we clarify what
we want learners to accomplish, then we can select flexible assessments, methods, and materials
that effectively support that goal.

Start with a clear goal.

Itis critical that learners know the intended

goals of the learning experience. This is the Ask yourself: v
first step to developing flexible and accessible

opportunities. Make sure the goals are e Do my learners know what the goal is
crafted using language that is easy for your and what the goal means?

learners to understand. Each should know
exactly what they are working to achieve
— whether it is independent, remote, or
collaborative team work.

e Are my learners able to visualize and/or
describe the goal in their own way?


https://www.cast.org/resources/tips-articles/udl-tips-developing-learning-goals/

UDL In the
Classroom -
A Review



http://www.youtube.com/watch?v=B7qYJY62X2s
https://udlguidelines.cast.org/
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Designing for Diversity and Inclusion:
UDL-Based Strategies for College Courses
(Practice Brief)

Anya S. Evmenova’
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Kavita Rao*
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Abstract

As institutes of higher education (HE) strive to meaningfully address diversity, equity, and inclusion in
practice, Umiversal Design for Leaming (UDL) provides a relevant and timely framework for course design
to support all learners. Using UDL as an instructional design framework, educators can proactively address
learner variability and reduce barriers for students in HE environments. This self-study describes how UDL
experts applied a process of UDL design to their courses. The best practices were identified across three
phases: (a) a literature review to identify UDL-aligned practices used by HE instructors, (b) individual and
collective reflection on UDL-based practices by the UDL experts, and (¢) application of UDL to three HE
courses delivered in different formats. The practice brief presents a comprehensive overview of various
strategies that HE instructors can use in their courses, in alignment with the three UDL principles.

Keywords: universal design for learning, higher education, inclusion

Universal Design for Learning (UDL) 15 a sai-
entifically-based framework for proactively design-
ing flexible and engaging instruction for all leamers
(Rose & Meyer, 2002; Meyer et al., 2014). As mst-
tutes of HE strive to meaningfully address diversi-
ty, equity, and inclusion in practice, UDL’s focus on
proactively addressing learner variability and reduc-
ing barners for students has become even more rele-
vant. Faculty can use UDL as an instructional design
framework to develop student-centered practices that
offer options for engagement, how content is present-
ed, and how students demonstrate learning. The three

al., 2019). UDL levels the playing field and provides
equal access to education to all leamers by promot-
ing inclusive pedagogy and removing barriers in HE
(Fornauf & Enckson, 2020).

In the past decade, many articles have addressed
UDL implementation in HE settings, including face-
to-face courses, online environments, undergraduate
and graduate studies, courses focused on education and
other subjects (e.g.. Evmenova, 2021; Hollingshead,
2021; Hromalik et al., 2020; Moore et al., 2018). The
purpose of this practice brief is to provide an overview
of UDL application across HE courses delivered in
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Abstract

Universal Design for Learning (UDL) is a framework that continues to receive increased attention at federal and state levels.
The benefits of UDL include providing an approach to curriculum and instructional design that creates flexible instructional
goals, methods, materials, and assignments, Despite the growing popularity of UDL in national policies, measuring the
implementation of the UDL framework remains elusive. In March 2017, the research committee of the Universal Design for
Leaming~-Iimplementation and Research Network (UDL-IRN) convened a preconference of researchers and practitioners
to discuss and make recommendations for a national research agenda. Four workgroups address Issues related to UDL.
These included (a) operationalizing and applying UDL, (b) instruments for the measurement of UDL, (¢) teacher education/
professional development (PD) in UDL. and (d) UDL tools, technologles, and resources. The results of the workgroups’
effort to identify issues and strategic actions in UDL implementation and research are reported.

Keywords
Universal Design For Learning (UDL), research agenda

Universal Design for Leaming (UDL) has become increas-
ingly popular in the past two decades as a means 1o g

More than two decades ago, the IDEA (1997) mandated
that students receiving special education services should

mclusion and access to the general curriculum, The UDL
framework focuses on the provision of multiple means of
representation, expression, and action, and engagement
within the leaming environment to ensure access for all
leamers, including students with disabilities, Since its
development by Center for Applied Special Technology
(CAST) in the 1990s and early 20005, UDL has been refer-
enced in policy, including the Individuals With Disabilities

have “access 1o the general curniculum™ and be given oppor-
tunitics to participate in high-quality, standards-based
instruction as their typically developing peers. This require-
ment for access emphasized the need 10 design meaningful
educational experiences that went beyond traditional notions
of access. Traditionally, access focused on the redesign of
educational resources 1o provide alternative formats (e.g.,
Braille, alt tags to describe digital images) or the provision

Education  Act  (IDEA; 2004), Higher Education
Opportunities Act (HEOA; 2008), and most recently in the
Every Student Succeeds Act (ESSA: 2015). For example,
sections of ESSA include UDL as a framework to consider
for the development and application of alternate assess-
ments, for comprehensive literacy instruction, and when
considening and implementing technology solutions to sup-
port the learning needs of all students. The UDL framework
presents a set of guidelines that can be used to design

of nf ton in multiple formats, With IDEA's (1997)
requirements, schools were faced with expanding what
accessibility required as well as the means to accomplish
this shift in practice. The UDL framework incorporates this
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UDL Flowchart

Is there a clear goal, aligned to state
standards, for the lesson? Note: It must
be chear to Al stakeholders what
students should know or be able todo as
a result of the lesson

Before the lesson begins, do students
have options to self-reflect on the
standard and their background
knowledge: take 3 diagnostic
assessment, of view exemplars, rubeics,
etc.... to help foster self-reflection and
goal-setting?

Do students have options of the methods
and materials they will use to lesrn the
content and/or skills? For example,
through multiple means (books, digital
tools, teacher instruction, collaboration,
etc.,.), multiple scaffolds (exemplars,
referonce sheets, poer-review, rubeics),
and tech materlals (assistive tech)

Are there numerous opportunities foe
students to monitor their progress so
they can self-reflect and make better
choices, optimize challenge and/or
receive additional wppoﬂ as necessary?

Do students have options and choxes
for how they will demonstrate that they
met the standard? (Note: ALL options
have to demonstrate standards are met,
%o if the standard ks that students will
SOLVE quadratic equations, all
optiors/cholces/tools need to align to the
standard.)

Did all students meet/exceed the
standard et forth at the beginning of
the process?

Dr. Katie Novak, EdD

You're not quite there yet! UDL is all about “firm goals,
flexible means,” and requires a clear goal 1o design optioms
and choices.

You're not quite there yet! UDL requires students to
self-reflect to foster strategic planning 50 you need to build
an opportunity for students to reflect on goal/standard and
consider what they alveady know and how they learn best,
50 they can make appropriate cholces to personalize thelr
learning as they work 10 meet/exceed the standard.

You're not quite there yet! UDL curricudum s focused on
providing multiple pathways in to meet firm goals
through multiple methods, if all students are expected to
Jearn the same material in the same way, without options
for them to build background knowledge, access
additional resources for support/challenge/etc, .. It would
be considered “one-size-fits-all”

You're not quite there yet! The goal of UDL is to belp all
students become expert learners, or purposeful, strategic
resourcelul students. They need numerous opportunities
to refiect on their progress, set goats for thelr
improvement, and monitor the effectiveness of their
choices on their ability to meet the standard.

You're not quite there yet! UDL curriculum is focused on
providing multiple pathways o students can
demonstrate competency using multiple means of
action and expression. Without options for scaffolds
and supports and/or more rigorous challenges, not all
students will be equally engaged.

It's time to look at data and determine which students
mary need intervention and/or enrichment and consider
which barriers prevented them from meeting the
standard. This will support you in incorporating
additional options and choices on the next lesson. Don't
worry - you're getting close!

Woohoo! It looks like you universally designed a lesson toward a specific
standard. Next, maximize generalization and transter to determine if students
can apply the skill on a more standardized measure, i they know the content
and can apply the skill, and they understand themselves as learners, they shoulkd

be able to transfer that knowdedge! Iif not, consider which barrlers prevented
the transter and design a lesson with a goal to efiminate that barrser!

Novak



https://udl-irn.org/
https://www.novakeducation.com/hubfs/UDL_FlowChart_Novak%20Education.pdf?utm_campaign=Newsletters&utm_medium=email&_hsmi=156898182&_hsenc=p2ANqtz--kSPtml7R5urELVJyNZGAKpevhGu4ejGkZJKAXTXByelKz223RkTAPJ0L0pzv-AZI_lHnwf4bwIo27Avv1AXWfJRvOqg&utm_content=156852075&utm_source=hs_email
https://www.novakeducation.com/
https://theudlapproach.com/
https://iris.peabody.vanderbilt.edu/module/udl/



http://www.youtube.com/watch?v=eYN-qrKIIYI
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Meeting the Needs of Multilingual Learners and Students with Disabilities

Every student brings to the classroom strengths and abilities, varied experiences and backgrounds, and their individual interests and preferences. As educators,
we can engage students by using strategies that leverage on students’ assets and interests, while also providing supports they need. Universally Designed
presents design principles and strategies that can be used by K-12 teachers, teacher educators, and postsecondary educators 1o create equitable and inclusive
learning environments

Foundations & Frameworks

These four Foundations and Frameworks can guide inclusive and equitable design. They provide context and background on ways to
proactively design flexible, supportive, and engaging learning environments for Multilingual Learners (including English learners,
world language learners, and emergent bilingual learners) and students with disabilities.

Content and Language  Universal Design for Multilingual Learners Culturally Relevant
Development Principles Learning and Students with Practices and Asset
Understanding the processes and Universal Design for Learning (UDL) is a Disabmties Based pedagoQies
chalienges related 1o linguage framework for designing inclusive Students with disabilities are diverse, Asset-based pedagogies center the
development can help us strategically learning expefiences. UDL has three and even students with the same students as *_subjects in the

apply supports that help students draw principles: Engagement, disabilities may have very different instructional process, not mere


https://universallydesigned.education/
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